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ABSTRACT 

I'ase studies of the writing habits exhibited by 
anxious and nonanxious writers in workshops to reduce writing 
apprehension and in regular literjiture/cosposition classes have 
revealed how certain aspects of the cosposing processes of anxious 
writers differed froi those of nonanxious writers. Soie of the coison 
probleis. were the lack of structured writing tiies, procrastination, 
and distractions. The writers who overcame their probleas often 
needed help only to organize their writing tasks into discrete steps 
or to budget their tise properly, such case studies ate theoretically 
and pedagogically useful to writing teachers, because they can show 
discruj^ancies between writers' perceptions of their effectiveneA and 
their actual perforiances throughout their writing processes. When 
teachers record naturalistic observations of writers at work, they 
invite self- evaluation bv anxious writers to lodify work habits and 
streaeline the writing process, in this way, students* writing 
apprehensions decrease, and sone of thes learn to cnlcy writina. 
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1h« OoBpotlng ProcattM of Anxious and Non*Anxlou8 Wrltarss 

A Katurallstlc study 



Writing anxlaty plaguas botwMn 10-25 ptrcant^ of coliagt atudanta, wh 

_ ^ 
and wonan allka, and countlaaa othara who, though functioning aa wall aa 

0 

anyont in other raapecta, cannot writ* confortably — if at all. Givan 
a problflB of thi« a«gnituda, it is uaaful to axamina tha ccmpotirg procaaaaa 
of such writara, and to compara how thay writa with tha conpoaing procaaaaa 
o£ non-anxioua writara. what can wa laarn from how aach group writaa that 
will ba o£ banafit to tha writara tharain? Ara thara aignif leant and 
coitaiatant diffarancaa batwaan tha waya anxioua aztd non-anxioua writara work? 
Can a knowladga of tha procaaaaa of thair non-anxioua paara halp tha 
anxioua writara writa with graatar aaaa and afficancy? Thia papar will 
attanpt to anawar thaaa quaationa. 

Tha information ia darivad from a«varal aourcaat 

1. My obaarvationa of aavaral anxioua and non-aiucioua writara — 
undargraduataa in writing and litaratiura couraaa, graduata atudanta in varioua 
fialda, whila thay wara writing or trying to %n:ita. 

2, My analyaia of tha coonantary* aalf-atudy, and (in aoma caaaa) 
writing parfonanca of participanta i n workahopa on Raducing Writing Anxiaty^ 
which I hava conductad at Waahington Univaraity (St. Louia) and tha 
Collaga of William and Mary, 1977 - praaant. 

2 IT, r:hT-S.o"oJy^"^\:^"""" "^-''"^ ^ Cc«„„ic.tio„, Whington. 
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•looa/Anxiout Nrittra 2. 

3. My analyala o£ the cammntaxy', ■•l£-«naiy«i«, and writing p«rformanc« 
. of, anxious and non-anxious students in ny frsshnan and advanced writing 
courses at the College of Willian and Mary - present), suppleoiented 

by observations of my basic fresiman writing student* at the University of New 
' Mexico, 1978. 

The participants in the case studies were observed in more than one 
^ category. A student in the Writing Anxiety Workshop would la ter enroll in 
one of my witing courses, where I learn how students write through an early 
paper on "My Writing Process," bi-monthly conferences about their writing, and 
the usual infonial observations and continuing discussions that occur between 
teacher and students throi;9hout the seines ter . 

At the outset of thft investigation I determined which writers were 
highly anxious and which were not through several m easures . High overall ' 
scores on the Daly and Miller twenty-six item measure of writing Apprehension^ 
usually indicate very high writing anxiety with its host of related problems;* 
very low overall scores usually indicate the converse. This is largely an 
attitudinal measure. 

If the writer's scores fell within the normal range (on a bell curve), I 
used a combination cf personal observations of the writer, the writers' self -reports, 
a behavioral emphasis; and high scores on four or more of the following items 
from the Writing Apprehension scale. These almost invariably point to writers 
with problems related to anxiety i 

1. I avoid writing. 

2. I am afraid of being evaluated. 

7. My mind goes blank when I start to write a composition. 

13. I'm nervous about being evaluated. \ 
16. I can't write my ideas clearly. 

21. T have a terrible time organizing my ideas. 

23. It's hard forme to write a good composition. 

24/ I don't think I write as well as others. ^ 

25. I don't like my compositions to be evaluated. 

( * mab«rs oorrtipond to the itmu on tht Writinf Apprehension scale^ 



\ 
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Of this list* it«ms 1 (proerastin&tion), 2 and 25 (fear of evaluation), and 

6 

21 (difficulty with organization) ar« tha moat rtvealing indicators. Even 
here» however, some anxious writers may be dedeiving themaelvesi two of the 
ten I have studied most intensively say that they seldom "avoid writing,'* when 
I toiow from their performance in ay advanced writing class that they ari inter- 
nittent procrastlnators. In fact, one still owes me a term paper ftom a previous 
course. 

The average score of a random sample of the anxious writers studied here 

7 

is 71 —ZO.k points higher than the average score of a random sample of the 
non-anxious writers studied here, 50.6. Yet many of the anxious writers' scores 
were in the 508— as wefe many of the scores of the non-anxious writers. For 
individuals, sums of the scores are themselves insufficient as p^edictors if. 
they fall much below 75— which would imply an average score of 3 out of 5 on 
every item. 

Yet, as my observations have indicated and the ease studies below will 

reveal, certain aspects of the composing processes of the anxious writers differ 

considerably from those of the non-anxious writers, even though their Writing 

Apprehension scores may be comparable. For the purposes of this study (and also 

as a teacher or workshop instructor trying to help the students to write well, 

with efficiency and ease), I have sought as total, naturalistic view of the 

students* behavior before and during writing as possible. This has included 

information about whether or not they got down to work immediately or ]^t it 

off, whether they were self -distracting or easily distracted by others, and 

were uneasy or calm while writing, among other aspects. I also tried to obtain 

information on the time, method, and effort the participants expended in invention, 

prewriting, organizing materials, writing the 'opening paragraph and/or various 

individual sentences, writing the preliminary and however many succeeding drafts, 

8 

editing, revising, and reviewing their writing during the composing process. 



B«cauM this is a natuxalistio study, rathsr than on* in which ths participants 
writs undsr laboratory conditions on an assl^td topio for a f ixsd and unifon 
poricd of tias, usually undsr ths watchful sys, if not ths vidsotaps cansxm, of 
ths Invsstl^ator,^ it has not hssn possibls to systsmatlas ths daU* I havs chossn 
instsad to prssMit ths aatsrial through eass studiss sroupsd by typs, anxious 
writsrs (and sub-«roups) and non-anxious writsrs— and than to analyss thsss to 
obtain soms gsnsral undsrstanding of ths ^usstions undsr invsstigation. Had ws 
but aonsy snough, and tlas, it would bs Intsrsstlng to Investlgats ths 
composing procsssss of anxious and non-anxious writsrs using controllsd conditions 
and 80S whsthsr ths rssults wsrs comparabls. My gusss, on ths basis of sxistlng 
svidsncs, is that thsy would bs) futurs rossarch will toll. 

First, a look at ths anxious wriUrs, who say bs dlvidsd into thrss f^-y 
catsgories. Intranslgsnts, who comprias about 12^ of ths participants In 
ths Writing Anxisty Workshops, do not and will not writs anything. Intsrmsdlatss, 
who conpriss about 25% of ths Workshop participants, can bs hslpsd to do soms kinds 
of writing but not othsrs. Ths Fully Rssponsivs participants, about 50? of ths 
total, ovsntually will writs anything, of ton with gusto. 

I will start with ths most intransigsnt casss, two msn who, although nominally 
rsqussting advics about how to got starUd with writing tasks of considsrabls 
aagnitusd, rs>ctsd all suggsstions and at last rsport had not yst bsgwn to writs, 
Curtis (ths namss havs bssn changsd to protsct ths Innocsnt— or guilty, dspsnding 
on ons's visw of such psoplsl)* a collsgs junior, cans to ths Workshop Uts In 
ths spring ssmsstsr at ths prodding of a profs ssor who rsalisssd that Curtis had 
rsosivsd Incomplstss In two coursss ths prscsdljrg ssmsstsr bscauss hs hadn't 
writtsn tsr« papsrs, and was on ths vsrgs of anothsr incomplsts in ths currsnt 
ssmsstsr for ths sams rsason. 

Curtis was a smllsri hs smilsd continually throughout ths Workshop sssslons. 
In ths Workshops I, in a fashion that is sssn (I hops) as kindly but firm, subjot 
ths jartloipants to a hsavy doss of rsality— ssssntlally to hslp thsm sllmlnaU 



th« ayths that Inhibit thtir writing— such at "Writing is taay for everyone but 
■e,** when in faot writlnf ia work for alAoat everyone, amateur or professional. 
Included in this is a question particularly painful for chronic procrastinators, 
**Vhat will be the short and long L-ange consequences if you do not finish your 
tiriting?" Curtis sailed his re^, **! will get acre inooapletes,** Upon further 
questioning he acknoi0.edged that yes, ultimately these might aetanorphoae into 
P*s. However, he nev^r would admit that a string of F*s would prevent him Area 
gnduatlng and would keep him out of law school, to which he smilingly said he 
ciraved admission. Given such problems, the other Workshop participants asked * 
him why he appeared so pleased. He arailed in reply and faded away^ like the Cheshire 
Catt never to return to confiont his failure to write. Ve had carefully worked 
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out a day-by-day time schedule (including vacations) that would have enabled 
Curtis to finish all the writing within two months* He was to provide both me 
and his instructors with brief progress reports. But he made no progress, did 
no writing, and the inevitable consequences ensued. You can lead someone to the 
writing desk, but you can't make him think. 

So for Curtis the composing process (in such cases 1 think of it as de-compositi 
consisted of procrastination, avoidance, and self-deceit for months at a time. 
This was alsfli true of Marlon, a belligerent and highly defensive Master's candidats 
in Marine Science, who had been not writing his thesis for. seven years. With the 
deadline three months away, he enrolled In the Workshop in^which a nximber of 
his peers and several of his professors were also ptrticipants. He claimed that 
higher priorities continually impinged on his writings a new baby, a house, 
fatigue ftom working all day at a research Job, participation three nights a 
week in a volunte^ rescue squad. 

When his fellow students suggested that for a three-month period he could 
give his writing the highest priority, he angrily retorted that if he did, his 
houss, his baby, and the rescue squad would fall apurt. To the response that if 
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h« dldnH «lvt hit th«iit tht highttt priority his caroor sight fall apart, hs 
Uunch^l into a dofonsivs, "I-can-gstHt^ong^ithout-iti rm-already-traated-liks- 
a-profossional," unshaksablt tvtn )y his proftssors* prsdiotions oi tho doad end 
hs wouU svsntually rsaoh. During ths Workshop ssris's Marlon did coat up with 
a tifl» schiduls ani^a scratch outllns, a skiapy half-pags for a hundrsd-pags .thtsis. 
Sijc Mstks ago ths dsadiins had passsd and hs was nsgotiatiaig for an sxtsnsioo- 

hut still not writing. 

Ths intsrasdUtss consist of thrss othsr anxiouc writers, groupsd hsrs 
hscauss of SOBS siailaritiss in thsir writing problems and writing proeessest 
idbe graduate students, Aay, Jeanne, and Linda. AU wrote weU-when they wrotai 
A«y and Linda had had' articles published. AU were perfectionists but uncertain 
of how to attain their ideal writing. All had large aaounta of unconaitted, 
unstructured time, which proved detrimental to their writing processes becauss 
they were ftee to procrastinate for extensive periods. They Uso had unlimited • 
time to spend on the writing they did do-so they exptoded far too muoh to 
accomplish far too little. And Ul, with help, eventually grew able to write 
Short papers, articles, and Reports with reasonable eff ioiency-but at this 
writing cannot finish long papers. 

. Three semesters ago Jeanne had spent a month writing a two-page summary of 
a twenty-«e Journal article. Unconvinced that her flrat draft was accepUble. 
shs kspt rewriting and rewriting, draft after draft. After devoting ninety-eight 
hours to ths pro>ct, she turned In the first version (which she accurately 
detenined was the best), earned an A-, and signed up for the Writing Anxiety 
Workshop. Together we worked but a realistic^ime schedule. We blocked out 
the various stages of a suitable composing process-gathering ideas, organizing 
them, writing the first and next tw^ drafts (not more for Jeanne, who needed 
a limit), editing, and typing the paper. H« ^located twice as much time for 
each stags as mors oomforUble and efficient writers usually spend-and wite still 
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abl« to roduc« J«ann«*s working on th« next paptr to a manageablo f if toon 
hours. 

This MBostor, In fact, aho it Uk^f\s •> eourao that roquiroa ono short papor 
a wookfand haa no difficulty In conplotl^!; tho aasUnaon^.a, which aro hi^ly 
atruoturod, Sho also wroto a thirtoon-pago paptr In two days, aftor spsndlnf 
two wooks on tho prolininary roadlns* As long as shs can follow a prodstsnlnod 
format and tias achodulo, Jeanno can ovorcoao hor l|iollnations both to pit off 
ths Uak and to lot tho writing offort expand to fillip tisM available. Parkinson*!! 
law applies to writers as well as to boreauoratsi 

But papers remain her Waterloo. Last semester she. took a required 
course, with a major pro>ct of a fifty- to sixty-pnge paper, on which she was 
expected to work throughout the semester. Because of her apprehensiveness about 
its length, she knew that she would put off the writing, and she lived up to 
her self-fulfilling prophecy— a particular form of devastation for anxious writers*. 
To watch her write I visited her, by prearrangeaent, three weeks before the paper 
was due. She had completed an outline of the entire paper and a fifteen-page 
segment of its text, essentially a revision of a paper written for another course. 
At this point, feeling under eonsiderable pressure, she was debating three choicest ' 
to drop the course (which she would then have to repeat, since it was required) i 
to quit her three -day-a-week Job so she oould have more time to write (but she 
needed the money) i or to finish the paper on time (she decided to finish it). 

Although after n brief discussion of these alternatives I was prepared 
jir her to sit down and begin to write, she was not, and for an hour she prolonged 
the inlimlnaries. She showed me her new house. She offered me coffee. She 
told me about her family and inquired about mine, even though by this time I 

♦ 

was signalling with ay pen poised ov^ notepad that it was time to get down to 

Rainess. She put the doc; out. She had Invited me to lunch and suggested that 

ws eat before she began to write. I demurred, knowing that she had an appointment 
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aft«r lunchi if th« didn't vriU befort th«n h«r paptr would once again h9 postpontd 

to that aanana whioh alght or aight not ovor arrivo. 

Finally aho took m to htr writing rooa, a larga, aunny bedrooa whoro hor 

booka and papora wara naatly arrangad oa a bookeaaa, har typawrltar atood axpaotant 

on a cAid Ubla, and an ataoaihara of tranquility pravailad. Bxtamally. IntamaUjr 

♦ 

ah# was olaarly appcahanalva, pa cad around tha rooa for Awhila» aat down, got up, 
aat down again and fldgatad with har ptncila. Sha finally tumad toward m (I 
waa aittlng bahlnd harr whara aha couldn't aaa na whan aha waa writing) and told 
aa thfct idia had apant two houra aarliar tha.t Qomlng writing an alght-llna poaa 
that waa to concluda tha papar. I aakad har whathar tha poatry writing waa a 
foza of pcocrmatlnation, but aha aaid that aha had racantly bagun to diacovar that 
aha haa tha •*rlght- to writa poatry (which aha had long wantad to do, but thought 
it frivoloua) and haa bagun to taka it aarioualy aa a ganulna aoda of paraonal 
•xpraaaicn. I a«raad, kaaplng my rapllaa brlaf,aa I had baan throughout tha aorn^ 
ao aa not to ancouraga har aalf-dlatxaction. 

Whan Jaanna finally did atart to writa, aha wrota rapidly. In longhand, paualng 
briafly for thinking, and cDoaalng out occaaional worda. Sha wrota ona paga 
(approxlnataly ona hundrad worda) avary flva alnutaa, and auatainad ihia for twanty 
alnutaa, ignoring tha aounda of aoaaona coning In downatalra. Sha appaarad aqually 
obllvioua to ay praaancai axoapt to aak na aftar aha had conplatad thraa paga a 
whathar aha ahould raviaa har writing bafora aha procaadad, I aakad har how long 
aha would ba llkaly to apand on tha raviaioni aha rap h1, **An hour," ao I 
auggaatad that alnca tha idaaa wara flowing aha contlnua with tha fir at draft. 
Thia aha did for anothar fiftaan ninutan^ har growling atomach Indicating that 
aha /waa raady for lunch, Thua out of in hour and fo«ty nlnutea, aha had actually 
writtan for thlrty-fiv*. 

Ovar lunch wa workad out a fifty -hour-a-waak writing achadula for tha naxt 
two waaka, datailliig on tha baaia of har outllna and danonatratad writing apaad 
hwf auoh and what kind of writing Jaanna ahould axpaot to do avary day, and 
EMC AXiowlag alghi houra axtra for tha typing. Z^iakad har to oal:. na with a 



WMkly iroir«ss x«port» and l«ft to expressions of nutual optimism. But she 
never cslled, thoueb.ten days later Z saw her ^ chance In the library (reading 
additional sources for her paper) and she assured me all was going well* 

X leaned the discouraging truth this week. Jeanne did stick to the sohedul* 
for the first week, after which ''personal problems'* of an unspecified natuxe 
intervened. She decided that because the instructor had said at the beginning 
of the semester that he would not give incomplete s,nhe would have to drop 
the course. But when she went in to tell him this, he offered her an extension. 
Three months later, despite a month's break for midyear vacation and a week of 
spring vacation, she still has not finished the .paper— but expects to after the 
semester has ended. I have suggested that she see each long paper (with which 
she can't cope) as a series of InterreUted short papers (with which she csn cope)| 
we'll see whether this helps. 

Becauee Amy's and Linda's writing pcoblems and practices are similar to 
Jeanne's, they do not need elaboration here. Both, like Jeanne, write short 
papers rapidly and with ease, using processes similar to those of non-anxious 
writers (to be discussed below). In fact, both of them, students of mine this 
semester as they were last semester, find that the prospect of writing a Idng' 
paper, whether self-generated or imposed by the Instructor, stimulates them to 
' use the writing of numerous short papers as a "constructive" form of procrastination, 
Indeed, they write a great many more short papers iilun under pressure to produce 
a l6tag one than thetfdo when a long paper is not looming w the horison. As long 
as they're writing something, that's good— right?-- and their "work on that effectivelj 
interferes with the more lengthy writing they can thus "legitimately- postpone. 

I continue to think that the solution, to break the larger Usk into a series 
of discrete though lAterreUted shorter segments, with an approprUte time schedule 
for the completion of each part, will eventually enable such Usk-speclfio 
anxious writers to finish their writing. Further Investigation will reveal 



vh«th«r this is to. 

th« Fully Rttponslv* Fartieipantt, 
Pour oth«r anxious writsrs,/Ann, Msrk, Hal, anl Dsbra, art grouptd hsrs 

bscauss thou^ thsy put off writing assi^opts until ths last ainutt and suffsr 

considsrabls anguish whsn thsy, do writs, thsy aanago to finish thsir work on tias 

Uit without suoh satisfaoticn, Bscauss of thsir hunanitiss aajors, all havs 

asrasd tht rseurring oblii;atioa of writing a laxgs nuitbtr of paptrs. Thsy 

writs xsasonably wslli all could writs Jbsttsr if thay saploysd a mors sffsctivs 

procsss. Although thsy diffsr in sons othsr important raspaots, for purposss of 

analysis ws will eoncsntrats on tht slailaritisi* 

Dsbra's writing procsss is typical of this group's, and htr attituds toward 

it is txprtsstd clsarly in this coounsntazy writtsn during ths sscond wssk of ths, 

ssnsstsri 

I as forcsd to procrastinats whtn I writs a non-fiction paptr 
bscauss of sy school, work, and horns schsduls. Fortunatsly for ms 
dslaying ths fnsvitabls is ay bsst writing tool. I find that i aa aost 
crsativs and sffsotivs whsn ay snsrgy Isvsl is high and ay alnd can footis 
on ths aattsr iaasdiatsly at hand. Qthsrwiis I will svtn go so far as to 
clsan ths bathroom to avoid writing. 4 tins lisit also kssps as froa 
losing ay sslf-^onfidsncs and In tusn sdit'ing, tdltlng and chopping, 
surs In ay sind that anything would bs bstttr. 

Ths only part that dossn*t Isavs as an insomniac is rsssarching 
anv facts I might nssd, so I gst that dons alnost iaasdiatsly aftsr ths 
aasignasnt is givsn. I think out and Jot down ay aajor idsas and than 
^ it totally asids until about l2>2if hours bsfors ths asslgnasnt is dus. 

If ths papsr is dus on Monday, during ths last two hours on ay 
Sunday Job I writs a.vszy rough draft of tht total aasignasnt. On ths 
way hoas I think ovsr what I*vs writtsn and maks asntal ohangss. D-DAY. 
I gathsr ay oigarsttss, tsa, papsr and sit down Indian-styls in ay 
' favorits chair. I than light ths first of ths aors than forty cigarsttss 
I will sacks whils writing and fivs into writing ay ascond draft without 
looking at ths first. This takss anywhsrs Area tMb to four hours. 

Now it's tias to balanos ay chsckbook or anything that will sobsr 
ay light hsad. ft\s half hour latsr, somswhsrs bttwttn 10 p.m. and midnight, 
I taks a aobsr look at ths sssay and tdit in any changts I fssl will 
/ clarify ay idsas. This takss bstwssn a half hour and an hour. ^ I now 
coaait ay words to ths typtwrittsn pags, cross ay flngtrs and ssal my 
fats. 
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Hm Mg9tt lilM oth«i: anxious vrittrs, rtfuttt to Uk« tht rtsponti^ility 
for bar own irocrattlnatioiit h«r other obllcatlen»^ school, work, and hCM 
**f ores'* hsr to put off hsr writing. Yst, as ths stcond pazagraih indioatss, ihs 
willingly doss ths part of ths assi^uMBt ahs snjoys, *'rsssarohinc any faots I 
sight nssd • • • alBost ioMdiatsly aftsr ths assignMnt is givsn." Shs would 
rathsr psrforB ths aost diatpstsful of stnial Usks, "olsaning ths ^throea," than 
to aotuaUj bsgin to writs atiy sarlisr than shs has to) nias" for Dshrm is 
dsfinsd ty ths dsadllns rathsr than any inUxnal oospulsion. To think about 
writing htfors ths Ust sinutslis so pa Infill and psrplsxing that shs bslisvss 
it will aaks hsr "loss sslf-conf idencd," Vhsrsas, if shs Isavss ths writing 
until Just bsfors it's dus, ths rush keeps hsr fros having tlAS to doubt hsr 
initial Judgmental and to make changes aa a consequence. Thia is evidently an 
a priori view, because she does in\ fact edit and reviss hsr second draft, just 
bsfors shs typss it. 

Hal's commsntary about why hs procrastinates expressss ths visws of ths 

sntirs group of Fully Rosponsivs Fkrtieipantst 

It's not that I don't snjoy putting sy feelings and thoughts into 
words. I liks to writs about things that msan a grsat dsal to ms. Whsn 
I'm writing somsthing down for ay owi personal satisfaction, I fssl good. 

Howsvsr, Z don't liks to writs whsn I know othsr psopls will rsad 
it. I always fssl it is going %o bs stupid. Ths tsachsr won't liks 
. it, sy grads will show ay poor writing capabilitiss, and, ths class will 
laugh at it. I alwaya think svexyone haa written a better compoaitiea 
than I have. Thia also pdts writing on ay *1iats*' list. 

Thsss studsnts in faot snJoy writing for thsir own satisfaotion, without 

4 

ths thrsat or fsar of an sxtsmal audisncs. But thsy ars vary fsarful of outaids 

rsadsrs, whom thsy sxpect (often Irrationally) to dialike their writing and to 

Judge t^jsa aa '*atupid«** 

thia fear may alao account not only for their reluctance to start to writs 

but alao to rsvise. As Hal sayst 

Z try to aaks my rough C^irsC] draft bs aa bast aa Z can ao Z don't havs 
to do muoh rsvising. 80 Z got scared to put aome thlnga down if they 
dcs't really have the aost sxaot grammar or ths pDopsr usags of ths ^ 
parts of spssohi in 



My rtvisions 1«av« much to bt desired. I don't rotlly do that 
nuch rovislns* I suppoM I oontldor it to bo too aueh work &nd thought. 
Z don't like to switch psrtgr&iihs, ssntoncos, and words around to maks 
it sound'aors XIko a coh«rent unit instoaA of mush. 

If such writers see the whole process of writing for an audienoe negative 

and painful and doomed to ridicule^ why put any more effort into the actual 

writing when they have to meet the requirement? If on the first draft they 

f - . * 

have stuck to "safe** expressions because they're aftaid they'll fail if they try 

something of wliich they're uncertain, why revise? In this negative view, revisioa 

I * 

Just gives these writers more opportunities to make mistakes. 

Yet my, experience indicates that such writers, for whom nome aspects of 
writing are already pleasurable, can be reached through thoughtful teacnlng. 
The class can Operate in an atmosphere of encouragement, rather than ridicule. 
Students can receive up-beat cnjggestions in the margins of their papers, rather 
than rivers of blood. They can confer Individually and positiyely with the 
instructor. In such a supportive climate, most of them will gradually get the 
message that wtiting isn't as thr^^atenlng or self -destructive as they may have 
found it in environment^ where "the teacher won't like my writing and the class . 

wiU laugh at it." , 

Moreover, since even such anxious students usually "enjoy writing about 

if 

things that mean a great deal to me," they can be encouraged to do so. And they 
can be authorised to Uke risks, in content an<l In style, without fear of 

failure. For rlA-taking is an inevitable precursor to growth. As Mina 

"j ■ 

ishaughnessy has observed In Brrors and gxuectations . when students are trying 
something new in their writing they may, as a means of learning it, through 
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'*exoess and exaggeration" overdo their discovery to the point of gaucherie. 
Yet once they've mastered it, they .discover the joys and approprUteness of 
restraint. 



^1 

^ \3 



ERIC 



Blooa/Mixloiit VriUM 

♦ 

0«bn Utttd n* out on this. Abob^a month Into tho semaiter, whan aakad 
to wrlto an oxtondtd maUihor, iho took tho doUberato risk of using a cendos 
as htr focal point, tha spaolf Ics of which would hava Indaad brought a blush to 
tha chaak of Dickons 's young parson. Whan aha was In -rontrol of har subjaot, 
ahp traatad it with stylistic distinction, but as sha continuad RabaUls gava 
way to raunch. I sl«ply draw a lina aaparatlng tha controllad sagmant fco« 
tha point of dlsintagration, wrota -Stop whila you'ra brillianti- in tha margin— 
and waitad for har raactlon. With a whoop of surprlsad Uughtar aha axclalmad, 
"I thotiht you'd hata it. But I wantad to say It that way and I didn't know 
how to stop.- -O.K. , now ravlaa it to kaap tha humor in and Dafii Thyoft out." 
And ao sha did. That markad tha turning point In har Uranaformation from a 
faarful, conaarvatlva writar to an aagar writar, willing to work long and dillgantly 
on tha writing itaalf rathar thut at avoiding an Inavltabla conflict of papar and 
pan. Sha had takan a risk and won a sufficiant validation of har attampt to know 
aha could again ba daring.^ 

Discussing ways of transforming anxious writars Into non-anxious writars, 
lika talking about child raaring In tha abstract, comprassas and ovarslmplifias 
a comflicatad aat of procaduras that raqulra con8idara))la tact and p^rsavaranca 
on tha Instructor's part. Navarthalaas, a samastar In such a supportiva miliau 
can not on^ly: bring about an anormous changit of attituda on tha studants* part 
(thalr Writing Appcahansivanass sc<a:as drop flftaan-forty points by tha aama star's 
and, which puts tham about on pwr with tha scoras of non-anxious writars), but 
it can also affaot graat changes In thalr composing procasaas. If studants ara 
doing writing thay art Joy, and thay know thay will not ba punlshad for it, thay 
bagln thalr compoalng procaaaas 80onar--thlnking about tha sub>ot, Investigating 
it, and actually writing, as Dabra iVantwally did. Thalr tlma spent procrastinating 
is transformed into productive time, and their papers improve considerably. 



BXoow/Anxiout VriUrs 

« 

Th«lr wlllincneat to wvIm bocoiMt particularly atriklnf. No longar do they 
ragaid it as a tortuous endsavor, throwing bad effort after bad. Instead, 
'revlsioo becones s valuabls expenditure of effort to make a paper with potentUX 
•vsn better— and to cosmunlcate more effectively with an Interested audlencs. 
As their anxiety lessens, thelcoaposlng processes of formerly anxious writers 
win eventually approximate the composing processes of non-anxious writers In 
general. 

The composing processes of Dan, Janice, and Raymond, all undergraduates, 

axe ty^cal of non-anxious writers. They look forward to writing, which they 

V expact will be fun. They are confident In their abUlty to express themselves 

clearly, and although they reallM that their writing will take effort, they 

Ito to discuss their work with teachers and friends. Although about one -third 

of non-anxlojus wtlters are fearful of .the instructor ;s evaluation, this »loes not 

keep them ftom writing. Neither does what they sometimes erroneously assume 

is -procrastination," Which means for some, "avoiding actually writing words." 

For many non-anxious writers, what they believe is procrastinating behavior is 

actually thinking behavior, the composing stage of Invention. Says Payiidnd, 

I can procrastinate and produce good papers only because I have 
time to think about the paper without writing. This does not mean that 
I waite the tine before the paper is duej rather I spend time thinking 
about what direction the Jpaper should taki and about sentences to use 
In the paper. The amount of time spent in thought depends upon how 
much the , theme Interests me and how much free time I have. If I think 
of a particularly good sentence, I write it do»m. As a result, when 
I begin writing I am aware of the possible directions for the paper 
to take, and I have a good idea, of what I want to say. The paper is 
almost written! I only have to put the wqrds on papet. 

' Janice describes a composing process that is lo many slgnif Ic^t ways 

typical for herself and for many other non-anxious writers, Her own articulate 

analysis of the various phases of hex: composing process speaks for itself i 

As an Ingliih major, the types of papers I am most likely 
to confront have descriptions like "Trace the developnent of ... i 
"Discuss the significance of . . . I have found that announcements 
of this type necessitate two responses. First, I need to consult my 
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cal«ndor to make certain that I will have enough time to do 
my topic Justice, (l have typed a very few papers at the last 
minuU, wondering all the while if I might s^Leep better saving 
face by not tuminc anything in, and that's a very uncomforUble 
position to be in.) A week is usually sufficient for the actuAl 
writing. Secondly, I make a point to read the novel, etc. " 
**czeatively'* at leisure, keeping an eye dut for provocative or 
recurrent themes. I try not to order them at this point, but 
leave them to ferment in the back of my mind. 

About ten days before the paper is due, I sit down with 
a yellow legal pad and print a few words describing my topic 
across the top. This will be followed by a list of major 
points and examples I find as .1 reread my source. I then form 
a tentative thesis which I copy onto the top of another sheet 
of legal l»per. This is foUowed ly a sketchy outline. The 
-collecting- Jhase usually takes the better part of an evr.iingi 
the outline, probably an hour. 

All this tost likely takes paice in my room, the environment 
I find most conducive to creative thought, if less so to steady 
workflow. At this stage, however, it is not s^ady workflow 
that matters. A series of Interruptions may even improve the 
quality of my worki while I am visiting friends, going to the 
deli, etc. a part of my mind continues to work on the project 
at hand. All this is likely to take two nights of study time. 

When I am ready to begin work in eariAt, X take my yellow 
legal pad and several pencils with good-sised erasers to. the 
library. The sterile environment of Swem may stifle my creativity, 
but it reminds me that it's time to get on to brass tacks. 
; begin writing— anything, everything, not worrying so much 
about quality as Just to get the words on paper. My outling is 
more of a map than a specific guide. This phase also usually 
Ukea the best part of two nights* study time. At the end of 
this stage I return to my room and see what I have. I meticulously 
prepare the firet few paragraphs leading to my, thesis statement. 
I draw up a final outline based on my material. I then take 
scissors and tape (partly for my own recreation) and patch up 
the final draft— changing wording, omitting entire paragraihs, 
condensing, adding explanatory paragraphs. This is usually 
done in m^ room, and takes another evening. 

The night before the paper is due, I re-read it and type 
it. Generally my feelings are positive. If this has taken 
more trouble than studying for an equivalent midterm, it usually 
has been worth it. Instead of tak^g in all the knowledge I 
can hold as preventive medicine against the caprices of the 
Instructor (the overstuffed feeling reminds me of forcing 
orange Juice when I feel a cold coming on) I have had control 
of this pro>ct since its 'bonce ption. Somehow, I feel that I 
have added my very small part to the sum of hUman knowledge. 
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Likt aany other non-*nxlou« wrlttrt, Janlct b««ln« to ionsldtr her toplo 
weU in advmnct of the dut 'iatt. Sh« dots tho noctssary re«41n« and oth«r Invest l«at J 
bsfoxphsnd, issdln« "owstlvsly, st Islsurs, lcfcspln« sn sys^^ut fojr provocatlvs 

> 

thsmtV— which Shi will lot -fsrmsnt in the back of ay for\aiihlls. Wh«i 

shs works consciously with thsss theass, As will sptnd an •vsnln« gsnsratlng 

ideas reUted to her topic. During this sta<e, considerable ^Inklnf is goinf 

on even while she in engaclnc in activities that have no direct bearing on the 

writing— such as "visiting friends, going to the dell^^etc." 

1 observed Janice, Dan, and Haymond during the next phase of the conposlng 

process, and found their behC^iors amasingly sinilar— and a pleasure and 

inspiration to watch. Without any of the self -distracting pqp waits actions of 

the procrastinating anxious writers, these students got right down to work and 

V ■• • ' ' 

remained toUlly engrossed in it. They were oblivious to ay preaence as an 

observer he anxious writers would often Interrupt their writing to talk to raei 

the non-anxious writer* never did. They did not peralt o^her students, telejhons 

calls, or external events to disturb them, and worked In blocks of an hour or morel 

anxious writers averaged fifteen -twenty minutes in a block, if that. 

By the time they actually started to write, the non-anxious wiiters''ftad the 

fruits of their extensive pceliainary reading and thii(iWLng at hand, for reference. 

Thess might have been organised according to an outline, or a tws^H, prescribed by •» 

instructor. Material 0(n notecards was arranged in piles according to topics. 

But none of these writers felt constrained by the chosen organisational forwat, 

which they regarded not as a cage but as composed of a configuration of guidepbst* 

that they could move at will. Their activities at this Ume often resesbled thoss 

of an intense spectator at a tennis matchi their glance would dart back and forth 

from the draft they were writing to their notes or outline and back again. 

Sometimes they would pauee to review what they had written,* fish for a note in 

sems other organisational aequence, or simply to think. Then it would be bi,ck 

and forth again, from writing to notes tf ^frlting. 

I. • 

L . . 
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Othtr than this actlva visual motion, and a fairly rapid writing rata 
punotuatad ^ occaaional conaultationa of nota'a, a dictionary, or othar nfaranea 
hook, and by vigorous araainga or oroasings out of what thayM haan writing, thasa 
writara ramainad fairly atationary for axtandad pariods. Unllka tha anxioua 
writara who fl^igAad, pi^ead tha f loor, tuindd(;.jM tha ataxao, ata, ai\i aada ihona 
calla, thaaa writara acarcaly aovad, avan to tha axtant of kaaplng tha aana lag 
. croaaad ovar tha othar for a long tlaa. Thay avaragad tha aquivalant of li-2 
typawrittan pagas par hour of work, and ooncantratad hard about 95% of tha tima* 
Although tha anxious writara night jqroduca tha at ma numbar of worda par mlnuta as 
thair non-anxioua cduntarparts during tha tima thiv actuar;r apant putting words 
on papar, thay davota laaa of thalr -Work" ^iroa to actually writing, and oonaldaraViy 
mora to procxaatinating and aalf Hiiatractlng activitiaa, O^ly about ona-third 
V of thalr tima. apant during a wtiting pariod la avidantly productiva, although thara. 
xwinaina tha poaaibility that thay may ba ganaral^lng undataotad idaaa during this 
apparantly fallow tlma. Thia doaa not nacaaaariiy naan that anxioua writara taka 
thraa tiaas m long aa non-anxioua writara to produoa f iniahad papara of oomparabla 
langth,though thay nay. It doaa maan that In a givan amount of tima, non-anxioua, 
ilritars can axploit varioua aapaota of tha compoalng prooaaa mora fully and tharaby 
do a mora thorough Job, of tan Including axtanaiva rawritlng that la not oommon 
among anxioua writara. 

Throughout thalr writing procaaaaa, non-anxioua writara ara mora purpoaafUl 
than anxioua wntarai thay can control how thay bahava aa wall aa what thay writa 
battar than anxioua writara can. It la tamptlng to ganaraliea and aay that bateauaa 
. of thia control and a highly aff iciant %Jhadullng and Uaa of tima that parmita 
oonaidarabla thinking, organixing,, writing, and rawriting, non=anxioua writara 
writa battar than anxioua writara do—though thia In not nacaaaariiy tha caaa. 

All othar things balng.aqual, thay probably do| tha non-anxlova writara analyzad 
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hara writa vary wall Indaad. 
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Into this n«at and aatitfying ptttarn must oom* oxeaptions, alas. Although 
nlnsty ptresnt of ths non«anxlous studsnts In ny oass study fit tho abovo 
d«sorl|tlQa, about ton porcont do not* Thoso pooplo night bo toxnod thk '*What, m 
worxy?" kids~caxofiroo writors who sooxo voxy low on tho Vriting Approhonsivonoss 
seals, but who should bs mors ooaosznsd, ovon aoro anxious, than thoy axs« Thsir 
oass about writing bslios a naivoto about oomposlng inroof ssss dosignsd to pcoduos 
good papsrsi in thsir innocencs thors is bliss— to s point, San *sNSslf -analysis 



is typioali 

tfhsn I got a writing assignaont, I liko to sit down iasodij^toly 
and writs ay papox/s. I go straight to ay rooa and writs ths (/irst 
and only] draft* I can usually do this in about twonty-two ninutost 
or ono albuB sido, I do noarly all ay pspsrs this way • • • • 

i got in ay rooa and oithor flop on ay bod or sit at tho doOk, 
do ponding on how tirod ay body is. Tho only proparation is choosing 
wh4t roeord to llstsn^ to, I writo ay A papsrs whon I liston to Bob 
Dylan, <ho Band, Tho Stonos, and Btuco Springstoon, I havo also writton 
to a lot of othor music, but tho quality of ay wti^ing is at its ptak 
whon I liston to iho a^o-naaod artists • • • • 

I liko to think of tho topic in class or as soon as I 'sit 
down and than I blass awiy. I liks to writs fluidly and fVooly, 
which loavos rough odgos to my papsrs. I sn willing to Qput 
up wit)\3 thoss rough odgos for tho rolativo oass I havs in writing. 

>• ■ ,1 

Intropid Saa "blacos away,** snjoylng what ho*s doing, bolioving that 
ho writos vsxy wsll, and confidently oxpocting that his roadors (including tlis 
tsachsr) will know and lovo his writing as hs doos. Thsy don't. At Isast, I don't. 
His pspors for ay writing courss ars superficial, skimpy, stylistically undistiiiguiihs^ 
thsir nuBorous "rough , odgos** .abrasivs and unsightly. 

Kowovor, in his concluding paragrajh Saa indioatos that hs aay ssnss 
ths ssrpsnt lurking in his Gardsn of Edon. Ho i^cknowlodgos that **Rscontly, ay 
pattoxns havs bssn uptumsd. I find mysslf not following any of my usual stsps 
and I fssl Isss confident about ay writing becaUiM of it.** Class discussions about 
ths coBposing poosss may bs making soas impact i so may oonfsrences in which 
Z*vs urgsd .Saa to develop his idsat more fully and to spend more time on his 
writing. If so, by ths ssmestsr*s snd Saa aay bs saddsr, aoro anxious. 



wiMr— «nd a tett«r vrit«r utlns a b«tt«r proctM. 

Thus an exaalnatlon of tha varied ooapotlns procasMS of anxious and 
noQ-anxious wrltars can tall us a sraat dtal about wilting that Is useful 
both thaoxatlcally and ptdaftoi^ically. It can show dlsorspanoias httwtan tha 
wrltarU psreaptlon of tha affaotlvanass of his oonposlng process and the reality 
or It can reaff Ixs their concruence. It can show anxious writers how to work . 
more effiolently and effectively— which should help thes to en joy inr^tinc mars 
fully. It can reinforce the capabilities and control of anxious and non-anxious 
writers alike. In auch control lies inaturity, the aim of any education. 

« -^i • .. . 
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.^Sit John A, Daly end WlchatX 0, WllXir, "Apprthenslon of 
Writing as a Pradlctor'of Ptaaaaga Tntanaity." Journal of Pavcholooy, 
89 (1975)» 177, Alao raw data collictad by Lynn Z. Bloom at tha 
Unlvaralty of Naw Kaxlco, Spring, 1978| and at tha Collaga of i*llllla« 
and r.ary, fall, 1978-pra8ant i and by Martin Bloom at tha Gaorga 
.,<arran Brown School of Social Jork, Waahlngton Unlvaralty, i'977, 78. 
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Saa Lynn Z. Bloqa, '*IdantXf ylng and Reducing I'irltlng Anxiety, 
Part Hi Writing Anxia.ty sjiTorkshopa, *• in The Paycholoqy of Comooeition j 
ed. Oouglaa R. dutturff (Akrons Languege and Style Booka, unlvaralty 
of Akron Presa, 1980), pp. i and Lynn Z. Bloom, "The Tear 

of VJriting,'' .'Jilllam and f.ary Alumni Gazette (Winter, 1980;, 25-29. 
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Johe A. Oely and richael D. iHlller, 'The Empirical Oevelopment 
cf an Inatrumant. to ITiaasure Jrlting Mpprehenalon, ** Reaearch in the 
Tfachlno of Cnoliah . 9 (1975), 2*2-248. 
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In thla Inveatlgation, a high acore connotea high anxiety 
«bout writing. E^ch of the tuienty-six itema on thla acalr can be 

V 

reted from one (low) to five (high; on a. f iva^point Likert acalei 
the meximum poaaible score is 130| the lowest is 26. I would reduce 
these maximum scorss to 125 and 25, respectively^ by eliminating 
item fi:8, "Expreasing ideaa through uiriting seema to be a aasts of 
time." This is not prsdictivs for collsgs studsnts snd college ^ 
gredu^ee, ill of whom value written expression svsn if thay don't 
produce i)/. 
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Tht Mlf-rtports of purtioipuits In th« Vriting AnxUty Workshops oonsint 
of a daily xooord of thslr writing (or noa-writlnc) bthavior and attitudsa on 
a siapla ehteklist dividsd Into suoh oategorUs as ''Finding things to do ao aa 
not to start writing," -faarful that I aaay faU to wriU a~'good' japar,- and 
-ftivironatntal distxaotiona oocurrtd," This is aupjlsaantsd a daily writttn 
log in which tha ptrtioipants ars askad to coouMnt on how long thay wrota, what 
aaptcta of tha writlrg procaaa thay found aaiy or difficult, whathar thsy wrota 
at a tlaa of day or night whsn thair produotivity waa likaly to ba at Ita ptak, 
and what thty thought of thair writing whan it waa ooaplatad. 

Sinilar inTdmation about tha- coapoaliion studsnta waa obtainad aa indicatad 
abova, top, p* 2, and through obasrvatiooa about thsir writing procgaa raoccdad 
in thair daily Vritar'a Notabooks, in which thay wrota for tha firat tan waaka 
of ths asaaatar. ' ' 

Saa Lynn Z. Bl«oa, J'Mytha and HaaUxy/ Toaching Anxioua Vritarai Implicationa 
and Applicationa of Raaaarch,- Conpoaition and Taaching . II (1979)» PP. 
and tabla, pp« 

7 

In "Apprahonaion of Writing as a Fradictor of Moasaga Intcnaity** (n, 1, . 
abova), Daly and Miliar found that tha aoan acora of 98 undorgraduataa was 
71*9(S, with a atandard daviation of 18, 15* Thay cUaaifisd aubjacta with acoxaa 
abova 90 aa high apprshanaivaa,** and thosa with acoraa balow 5^ aa "low apinrohtnaivaa 
(p. 177). . 

Baeauas I aa focuaing aora on bthavioral avidonoa than on attitxidaa, aa 

Oaly and Millar do, I attach aort aignif ioanoa to tha itana on thair scala 

J. ■ ■ .. 

oorralatad with bahavior, auoh aa "I avoid writing," than to primarily attitudinal 

itana. Daly and Millar 'a noma would olaaaify aany ptopla, including nany of 

tha highly anxioua partiolptnta in tha Vtiting Anxitty Vorkshopa, aa within tha 
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"nocMl** xanft tvM thoufth thty &r« cltarly anxiout* «• thtir bthavior ttronfly 
8 

Shma PUnlco, la "A D««eriptioa of tht Cosposliic Atomsms of CoUof* 
FMMma Wrltow," fiZi* i3il (Fob. 1979), 3-22, oaUs thlo "rooominliic." Hor 
tosi osotatUUy rofors to tho wrltor's aotuall/ lookinf ovt his woock— ofton, 
jl portloa of a lEoctdias aontonoo. SonotljMS, howovor, wrltors sIb^ tit 
•nd think about what thoy*vo booa dolac, without noeoasarily looklac at it.Wlewl 
oMiriaos both tha jhyaioal xoaoaanlac and tho aontal rooonaldoxmt^oa of ooaplatod 
writing • 

' For varloua oontrollod nothod atudloa of tha oonpoalng procoas, sao 
Sharon Planko (n. 8 abovo)t Sondra POrl,. **Tha Coapoalnc Ptoooaaaa of Uhakillad 
C^llasa WrlUra," Sa» >3«^ (D^o* 1979) • 317-336 1 md Ann MatauJiaahi and Charlaa 
Coopor, ."A Vldoo Tlaa-Noaitorad Obaarvational Studji Tha Ttanaoriblac Bohavior 
and Coapoalng Ptoooaaaa of a Coapotont High SOhool Writor,** insf^an^d at 
tha Aaarioan Iduoational Baaaaroh AaaooUtion Annual Naotlnf , Tonorto, Ontafio» 
Maroh, 1978. In "Zdantifying tha Organisation of Writing FtooaaaMt** John R. 
Hayoa and Linda Plowa« ox^laln yat anothar aathod of oxplloii, Jlop-by-nlnuU- 
aUp analyaia of any fivan writor's ooapoalng prooaao (aao A RfooWt!04f I of 
C^noaition. Taohnioal Roport X (Kay 1979) • PP> ^-^^ All of thaao art ^piaa* 
flaxiUa, aad adaptabU to various Individual stylos of ooapoalng. AP/aro 
vary tliM oonsuslng and oostly to rooord and analyaa. Bxoopi for Planko'a aoca 
ioasxal atttdy, baoausa of tha slnutonoas of tha analyais thasa lattor thioa 
■athods aro parforoa soat approiristoly ap^ioablo to obaarvationa of alnglo 
Individuals rathar than of groups. 

• 10 / 

Tot thay appaar to ba fuaotionlng wall In tha raat of thoir livos* Tha as 
VoKkibops do not provlds payohetharapyi X xafor pao^ whoaa anxiaty aaasa to 
h$ purt if a Uxisr sai of prebUss to tlij^pproprUto ouunaalors. 



ror A furthtr dltouttion of this mo Donnlt Upptr, 'Tho UntuceossfuX 
Solf-TroatMRt of a . Cam of Vrltor't Block." Journal of Aopliod Bohavioral 
An^ivia . 7 (19?^), W. ThU contlata of a blank pas*, with a rtvioworU 
eomont appandod that ho could **find nothlnf wrons trith tho iianusoript." 

12 

It is slfnificant that ovon tynn, tho hlgh-aohiovlns, approprUtoljr 
confidant writor of Janot Enlc's •xtansivo caaa study In tho Conpoalng Ptoooaaas 
of TWolf th Gradora (Urbana, Ill.t National Council of Ttoachors of fiisliah, 1971) • 
conaiatontly choaa tho aafoat, laaat innovative, loaat intolloctuaUoT challansinc 
optiona to writo on. Sho wantad to wriU well and to "look good" in tho intorvioiior*» 
ostination, and in concontratine on what aha know aha could do wall— and routlnolor— 
aha avoidad taking any riaka at all. 
'■ 13 . • 

-Vocabulary, •* Errora and Bxpactationa (Maw Yorki Oxford Univaraity Fraas, 
, 1977), pp. 193-W, 197-198. 

It is on nattars auch as tha intorprotation of itoa #1, "I avoid writing,** 
that the Daly and NiUor Vriting Apprahtnaicn acala laoka; aanaitivity. "I put 
off writing whilo I an thinking of what to aay** ia quits difforont fro« **I put 
off writing and avoid thinking about it altogathar." 

15 • 

Biit all othsr thlnga ara not naoaaaarily aqual. A high poraportlon of 

unuaually anxious wrltars I havs atudlad writs vary wall. Kany profaaaional 

writsrs and oditors, or ftigliah taaohara who aapira to writs, ars anxiotia baeauas, 

lika Mdical studsnts who -contract** aach naw diaaass thay atudy, thsy ars 

sxtraordlnarily aanaitiva to avsrythlng that could go wrong. Thay know so nuoh 

about ths pitfalls of writing that thay thoroughly inhibit thsnaalvaa. Thua thay 

find thsssslvss in ths plight of N. Grand in Caaua's Tha Plagua. who in continually 

ssaklng to parfaot ths pross in ths novsl that hs has bsan atruggling for nonths 

io vriiSf oaa'i gst bsyond ths first, iapsri;^ tontsnos* Ivan though Grand 



„»t 'rfniiif. -hoi. wwlc. . . « on. word . . : 8«.tl«. c« 4 Mrt 
,»*««tl«il- h. r.«l«.d -fully that It dlta't 4Ult. hit th. «tk M 
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